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Dear Fellow Educator:

In convening the eighth annual California P-16 Collaboration and Student 
Success Conference in June 2007, the Alliance for Regional Collaboration to Heighten 
Educational Success (ARCHES) outlined four goals:

• Have participants enjoy some “aha” moments, or times in a session or 
conversation when something is learned that can be used to make a 
difference in student achievement; 

• Assist attendees to connect with new colleagues and begin to build 
relationships that can make a difference as we strive to improve our 
educational system;

• Provide a platform for attendees to share their ideas, experience, and 
knowledge -- whether they are formal presenters or session participants 
-- so the best practices that already are making a difference for students can 
spread and replicate; and,

• Establish a systematic way for people to re-connect each year so that we 
 can all learn from each other’s progress, renew our energy, and continue 

with our commitment to make a difference for students.

The common theme across these goals is that the conference is making a difference 
for students and the continued success of this gathering tells us that our efforts are 
reaping results. By bringing together the people in the field who are most deeply 
immersed in improving student learning and closing the achievement gap, the 
conference performs a vital function in capturing and increasing the momentum that 
each of us is building with our ideas, our efforts, and our collaboration throughout 
the year.

The following report provides a summary of the conference’s activities, 
including three plenary sessions and highlights of selected concurrent sessions. For 
conference attendees, this report can serve as a reminder of the sessions in which 
you participated. For those educators who were unable to be at the conference, this 
report provides key information about the many initiatives across the state. We 
look forward to seeing you all at next year’s conference to continue our journey of 
collaboration and student success.

Cordially,

Dennis J. Galligani    Diane Siri
ARCHES	 																										ARCHES
Executive	Director	 	 	 	 Executive	Director
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In the midst of the widespread concern about student achievement in California and the statistics that 
indicate many of the state’s children are struggling to prepare for their place in a knowledge-based econ-
omy, President F. King Alexander of California State University, Long Beach – the host campus – offered 
some comforting news to begin the eighth annual California P-16 Collaboration and Student Success 
Conference. He noted that the university had just graduated its largest numbers of students ever – 8,150. 
In addition, the entire California State University system had just graduated a record-setting 92,000 stu-
dents. Furthermore, his campus received 63,000 applications from qualified students for the coming 
academic year, yet another record.

Despite the strong numbers graduating from this university system, President Alexander told conference 
participants that our state’s educational system continues to be challenged by a number of problems. One 
in four children lives in poverty – a situation that can affect learning outcomes. Increasingly, it is women 
who attend universities and walk across the stage to receive a diploma, while proportionately fewer 
males enter the postsecondary system. Students continue to need remediation for mathematics and writ-
ing skills that they lack when they enter higher education. 

These issues and other similar ones make collaboration an essential strategy for improving education 
and preparing students for a lifetime of learning. Each year, the California P-16 Collaboration and 
Student Success Conference brings educators together to share ideas, compare data, and celebrate 
success. The 2007 event, led by ARCHES and co-sponsored by an impressive number of educational 
organizations, provided tangible evidence that progress is occurring each year.

Highlights of the conference included:

• A primer on ARCHES for attendees who were new to the conference and a report on the progress 
that the organization has made in the past year. At this point, ARCHES involves six “mature” 
collaboratives and an additional 15 new or emerging regional collaboratives that it is nurturing. 
Moreover, ARCHES has added numerous partnerships and affiliates to its resources and continues 
to collaborate with Engaging Latino Communities for Education 

 (ENLACE) to support regional entities throughout the state. 

• The return of State Superintendent of Public Instruction Jack O’Connell for the fourth year in a row 
to address the conference about the priority of closing the achievement gap – and the important role 
that collaboration can play in accomplishing that goal.

• A plenary address by Carolyn Webb de Macías, Vice President for External Relations at the Univer-
sity of Southern California. By describing the many outreach and partnership efforts under way at 
her campus, she provided an institutional model for educators in collaborating across organizations 
and throughout the educational pipeline.

• Concurrent sessions that offered 25 examples of collaboration in practice and policy within the field.

The following report summarizes the plenary sessions and provides background information about 
ARCHES. In addition, five concurrent sessions are highlighted and brief summaries of other presenta-
tions are provided.

INTRODUCTION
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ALLIANCE FOR REGIONAL COLLABORATION TO HEIGHTEN 
EDUCATIONAL SUCCESS (ARCHES):

A Vision Whose Time is Now

Expansion. An activity that ARCHES 
has undertaken is the fostering of 
new and emerging collaboratives. 
Collaborating with California 
Engaging Latino Communities for 
Education (ENLACE) -- a W.W. Kel-
logg Foundation-funded initiative 
that focuses on academic achievement, 
parent and community involve-
ment, policy development, and 
direct financial support, especially 
for Latino students -- ARCHES has 
completed two cycles of grants and 
is now engaged with six “mature” 
collaboratives and 15 developing 
collaboratives.

Connections through the Internet. 
ARCHES has created a website to 
share best practices, provide re-
sources, and spotlight funding op-
portunities. In addition, ARCHES 
has begun to compile a research 
bibliography. Another aspect -- cre-
ating a Web forum to stimulate dis-
cussion -- has not been as successful 
so ARCHES will continue to look 
for ways to assist practitioners to 
stay connected.

Convene conferences. To facilitate
the sharing of information, ARCHES 
has continued the annual Collabo-
ration and Student Success Confer-
ences. ARCHES also supported a 
regional conference in Merced and 
will be seeking opportunities to con-
vene additional regional conferenc-
es in 2007-08. In addition, ARCHES 
has created a group of liaisons to 
support the emerging collabora-
tives through their facilitation skills 
and expertise.  

What is ARCHES?
The Alliance for Regional Collaboration to Heighten Educational 
Success did not just emerge from a vacuum when it was launched 
two years ago. ARCHES is grounded in the California Academic 
Partnership Program (CAPP) -- a program begun in 1984. Since 
then, there has been a growing move toward collaboration. The 
building blocks for ARCHES have included the California Education 
Round Table and Intersegmental Coordinating Committee Endorsement 
in 2000, the University of California Strategic Review Panel in 2003, 
the Report of the California Alliance of Pre-K-18 Partnerships in 
2004, and the creation of the Superintendent’s P-16 Council in the 
same year.

Research has provided evidence for the power of collaboratives, 
including that collaboratives:

• provide an effective strategy for enhancing student 
 achievement;
• promote efficient and effective use of resources around shared  
 institutional goals, including

o improving alignment across educational segments;
o increasing incentives and resources for school-university 

collaboration;
o encouraging cross-institutional exchange of faculty, staff   

 and students; and,
• effectively use student achievement data to strengthen account- 
 ability for student preparation for higher education

Each of the words in the name has been selected carefully. “Al-
liance” speaks to the importance of harnessing the knowledge, 
experience, and strength that characterizes each collaborative and 
coalescing them into a statewide network that increases substan-
tially the base of expertise and develops significant synergy.

“Regional” reflects the strong belief that solutions will not be effec-
tive if emanating from Sacramento; there’s simply too much varia-
tion across the state. Regions are defined by a group of institutions 
that have their own set of educational issues to address and are 
based on unique student populations, geographic characteristics, 
cultural richness, and leadership relationships.

“Collaboration” is easy to promote but hard to accomplish. It in-
volves stakeholders agreeing to commit human and fiscal resources 
and set aside institutional and organizational imperatives. Col-
laboration requires patience to learn from each other and trust to be 
candid in sharing and using data to benefit students.

“Heighten Educational Success” speaks to our goal. ARCHES is in-
tent upon producing measurable student outcomes rather than just 
forming “friendship clubs.”

As ARCHES completes its second year as a statewide organization, the Alliance has made significant 
progress on a number of fronts. 
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Sustainability. ARCHES has secured monetary resources from CAPP, the California Department of 
Education, ENLACE, and the Office of the President of the University of California. Moreover, CAPP, the 
California Department of Education, the California Education Round Table Intersegmental Coordinating 
Committee, ENLACE, Santa Ana College, and the University of California, Irvine have provided in-kind 
support to ARCHES for the last two years.

Policy advocacy.  ARCHES is supporting legislative proposals through its participation on the Superin-
tendent of Public Instruction’s statewide P-16 Council. In the future, the Alliance will be developing new 
state and federal strategies to promote regional collaboratives.

Promote affiliation. Another goal of ARCHES is to connect prospective affiliates from various sectors of 
society and supplement the growing list of ARCHES affiliates.

Currently, nine collaboratives are moving forward with implementation grants. The lead organizations 
for the nine collaboratives are: California State University, Northridge; College of the Siskiyous, Foothill-
DeAnza Community College District; Imperial Valley County Office of Education; Los Rios Community 
College District; Merced County Office of Education; San Luis Obispo County Office of Education; 
Sonoma County Office of Education; and, Tulare County Office of Education. 
 
In the past year, ARCHES has also forged new partnerships: 

• Cal-PASS is collecting data across systems to help organizations understand ways to measure prog-  
 ress in its support of the 15 new ARCHES-ENLACE collaboratives.

• WestEd is providing technical assistance and data support for the nine collaboratives in the 
 Implementation Phase.

• The Walter S. Johnson Foundation is fund 
 ing expansion of collaboratives in the San  
 Joaquin Valley.       

• The James Irvine Foundation is  
 providing support for strategic planning 
      to ensure that ARCHES has long-term  
 organizational capacity. The foundation
 is also supporting expansion of 
 collaboratives in Los Angeles and    
 enhancement of collaboratives in the
 Inland Empire, Sacramento, and San    
 Joaquin Valley.

• The California Space Authority is funding 
ARCHES collaboratives to create an 
action plan to encourage development 
of science, technology, engineering, and 
math (STEM) programs. This includes 
six new mini-grants to collaboratives. 

During the coming year, ARCHES will con-
tinue to make progress on its list of proposed activities and focus on its overall two goals: 

• To improve student success; and,
• To close the achievement gap among groups of students.

ARCHES Priority Areas

1.   Expand the availability of qualified teachers   
      and professional development for teachers on    
      standards-based instruction.

2.   Enhance the college-going rates of students   
      through:
         a.    strengthening classroom academic rigor;
         b.    reducing secondary school attrition;
         c.    increasing number of sections of college  
                preparatory courses; and,
         d.   linking college preparatory and career  
               technical goals.

3.    Improve the community college transfer rate to           
       baccalaureate-granting institutions.

4.    Increase access to qualified pre-school 
       experiences.
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Presentation by
JACK O’CONNELL    
State Superintendent of Public Instruction

  

.

Closing the Gap: A P-16 Challenge

       The exciting part about returning to the annual ARCHES conference is seeing the remarkable evidence 
of the effectiveness of collaboration. Educators from Siskiyou to San Diego County, from preschool to 
graduate school, are all focused on improving the future of our students and our state.

    I included ARCHES in my end-of-year list of top education achievements in 2006 because it has 
enhanced the kind of collaboration across the entire educational pipeline that is critical for the success of 
our students.  

       We see collaboration in Merced County, where the County Office of Education has used an ARCHES-
ENLACE grant to combine the relevance of career education with the rigors of academic preparation. 
The County Office has partnered with employers and higher education to increase the number of career 
technical education courses certified as meeting the course requirements for admission to our public 
universities. This initiative is crucial because we know that students -- particularly at-risk students -- 
engage and achieve when they can learn rigorous geometry through hands-on classes in construction, or 
learn biology through the lens of health-related careers.

       Another example is the collaboration in the Aurora Project that brings together community colleges, 
public universities, and technology partners to interest more students in becoming mathematics and 
science teachers. 

     These types of partnership efforts are absolutely critical in our efforts to eliminate the achievement 
gap. And closing that gap -- while improving the achievement of all California students -- ought to be the 
bottom line of all our actions. 

        Today, all students must become effective communicators, problem solvers, and analytical thinkers. All 
students must be educationally equipped not only to graduate from high school but to have real choices 
in higher education and meaningful careers. Unfortunately, California’s African American, Latino, and 
socio-economically disadvantaged students are far from reaching these goals.  We must change that. 

    I believe this issue is so important that I have reorganized the Department of Education to more 
clearly and sharply focus on closing this gap. We are also evolving our statewide P-16 Council to focus 
on closing the gap because it is the most critical issue we face. Moreover, it truly is a P-16 issue -- one 
that will require the involvement of every segment of education, along with private and public sector 
partners. I have asked this high-level group of leaders from the preschool community, public schools, 
higher education, business, and philanthropy to take the lead in developing a specific, but comprehensive, 
plan for California. 

Jack O’Connell was elected to a final four-year term as State Superintendent of Public Instruction on June 6, 2006. 
Beating four other contenders for the position, he was the only statewide official to be elected by winning more than 
half of all votes cast in the primary. Prior to becoming the leader of the state’s public school system, the Superintendent 
served in the Assembly and the Senate for two decades where he authored numerous bills to improve education. 
Superintendent O’Connell taught high school and served on the Santa Barbara County School Board prior to his 
election to the California Legislature. He has a Bachelor’s Degree in History from California State University, Fullerton 
and a teaching credential from California State University, Long Beach.
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       The plan will outline clear expectations and strategies for success as well as benchmarks for holding 
ourselves accountable for results. This plan will focus on four areas:

1) Access – Do our students have access to the resources they need to succeed, including effective teaching, 
rigorous courses, early education, before- and after-school programs, good nutrition, and much more?

2) Culture – Does the culture – of the school and of the students – support academic success? Are there 
elements in the culture that deter student achievement?

3) Expectations – How can we truly infuse high expectations throughout our educational systems?

4) Strategies – What are the strategies for closing the gap that have proven effective? 

      In its first phase, the Council is conducting discussions with the field to learn ways that the State can 
facilitate closing the gap. We are also partnering with the University of California to analyze research so 
we have a clear understanding of the factors that comprise and influence the achievement gap.

        In November, we are hosting a summit in Sacramento that will bring together thousands of educators 
to engage, inspire, and build on the efforts that we have begun. It will be an interactive summit to allow 
us to present and get advice on the P-16 Council recommendations. 

 Building on the partnerships involved throughout much of this year, I will make any statewide 
proposals that are necessary to implement specific solutions early next year. And this effort will continue 
after that until our schools get the assistance that they need to put those solutions in place.

      At the state level, we will be looking at ways to help make regional, county, district, and school site 
efforts effective. It is at the regional, local, and, ultimately, the classroom level where improved student 
achievement must occur. 

      Your efforts, your partnerships, and your support for educators in the classroom will lead to closing 
the achievement gap and preparing students to go on to higher levels of education. I thank ARCHES 
and all of you for making progress toward that goal. If we continue to work hard, work smart, and work 
together, the best is yet to come for California and its children.
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Presentation by
CAROLYN WEBB DE MACIAS
Vice President for External Relations, University of Southern California

Reclaiming the California Promise: Education for Everyone

I was invited to speak to you because of all the programs that we use at the University of Southern 
Çalifornia to reach out and help support the educational enterprise. The reason we are so intimately 
involved and committed to public education is that we recognize that we get our students from the 
pipeline – and that to be successful in an institution such as ours, they have to be prepared before they 
reach our doors. Their success is important to all of us. California is the seventh largest economy in the 
world, the leader in venture capital, home to a fast-growing bio-tech industry, and much more, including 
computers, entertainment, and professional services. To continue this economic leadership requires a 
literate workforce. Most of us would agree that education is the road that all of us took to raise the quality 
of our lives and increase the success of our society.

For all of these reasons, the University of Southern California is concerned about, and interested in, 
ways that we can help students prepare for success in college. We focus our efforts on the neighborhoods 
around our campuses. Our president has established five initiatives that we believe can have the most 
impact on a community: great schools, safe streets, local jobs, home ownership, and respectful partnerships 
with community members.

We have a number of programs that are part of our education outreach as well as programs that are 
built around health and safety issues. These programs include:

•    USC Community Education Academy – This academy is the umbrella for all of our education 
outreach programs, including Head Start, Upward Bound, MESA, Educational Talent Search, Med-COR, 
and more. Originally, our goal was to provide enrichment based on the research and best practices that 
have been developed. But we have found that we need to spend at least half of our time on remediation 
before students are at the level where enrichment is beneficial.

• College Preparation and College Support – Our Neighborhood Academic Initiative is a pre-
collegiate program that enrolls students in the seventh grade and provides specific activities and support 
through the 12th grade. The goal is to improve language arts and math scores so they can be competitive 
when they apply to college. In addition, we have specialized programs like the McNair Post-Baccalaureate 
Achievement Program to get students excited about pursuing graduate degrees.

•      Kid Watch – This program uses volunteers to make sure that students are safe as they travel to and 
from school as well as to libraries, parks, and museums. Kid Watch included 200 volunteers 15 years ago 
– today, it has grown to 1,000. Kid Watch is one more way to ensure that kids can focus on education and 
enjoy enriching experiences.
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Carolyn Webb de Macías was appointed Vice President for External Relations for the University of Southern 
California in January, 2002. In that position, she provides strategic direction and leadership for the university’s 
outreach programs, including community relations, government relations, the Community Education Academy, 
and the Good Neighbors Campaign. Vice President Webb de Macías also oversees the Educational Opportunity 
Program Center and the School of Early Childhood Education. During the 2005-06 academic year, she took a partial 
sabbatical to serve the City of Los Angeles as a senior advisor to the Mayor. Previously, Vice President Webb de 
Macías was chief of staff for Los Angeles City Councilman Mark Ridley-Thomas from 1991 to 1997 and was a Vice 
President for Pacific Bell from 1985 to 1989. She earned both her Bachelor’s Degree and Master’s Degree from the 
University of California, Los Angeles.
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•     Dental Mobile Clinic – This program provides oral examinations and health education for all second 
graders in schools surrounding the two University of Southern California campuses. In addition, mobile 
vans are sent to different parts of the state. This 40-year-old program delivers dental care to nearly 77,000 
children from low-income families in California and Mexico.

What have we learned that would help others replicate our success? We have learned primarily 
that students who are within the demographic of first-time college, low income, low literacy, and high 
unemployment need multiple enrichment experiences -- both in and out of the classroom. They need 
an adult who believes in them so that they can believe in themselves. They need hands-on tasks to 
understand the relevance of their learning. They need teachers who are not too tied up with paperwork 
to spend time with them doing the things a classroom teacher can do to make a difference in the life of 
a child.

None of this is rocket science; there’s nothing new here. But we know that it takes resources that 
schools often do not have which is the reason that, when we establish a program, we include funding 
to pay someone to do the paperwork so the school administration does not become even more bogged 
down with red tape and procedures to complete.

We have learned to focus on student success rather than student failure. There is so much of the 
downside that has to be attended to: discipline, diagnosis on their failure, and meeting requirements. But 
we get to choose the part that we do and our emphasis is on student success and their positive attributes. 
We get to be the cheerleader and focus on the help that students need to succeed at a place like the 
University of Southern California. 

Some final thoughts for discussion: Research by the Public Policy Institute of California indicates that 
we are not succeeding in getting our students to college. College readiness is not the job of the University 
of Southern California education -- but it is the responsibility of all of us. As a state, we need to live up 
to the promise of the 1960 Master Plan for Higher Education which envisioned every Californian having 
access to higher education that would help make his or her dreams a reality.

At the University of Southern California, we are great champions of collaboration and networks. 
We need every institution in the state -- higher education, public libraries, churches, civil rights groups, 
and economic development organizations -- to step up and help the public education enterprise so that 
students are taught in an environment that is rich with resources. 
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CONCURRENT SESSION HIGHLIGHTSMULTIPLE PATHWAYS 
FOR SUCCESS: PREPARING HIGH SCHOOL STUDENTS FOR 

COLLEGE AND CAREER

ConnectEd – the California Center for Col-
lege and Career – was created in April 2006 
with funds from the James Irvine Foundation. 
ConnectEd’s primary mission is to collaborate 
with high schools, postsecondary institutions, 
industry, and others interested in designing 
multiple pathways that prepare students for 
both college and career. One strategy is to 
eliminate the traditional separation between 
academic and vocational education (now often 
called career technical education, or CTE) cur-
riculum, integrate the two aspects, and create 
new pathways for student success.

Gary Hoachlander described successful ex-
amples of high schools that are providing an 
integrated academic and career-oriented ex-
perience for students. In high schools with 
specialized academies for health professions, 
law and government, information technology, 
and other career sectors, students are passing 
the California High School Exit Examination 
in greater numbers than the overall student 
population. In addition, the academies are de-
signed to retain potential dropouts in school 
by providing a curriculum that is relevant and 
connected to the world of work. 

A series of slides provided a framework for 
creating multiple-pathway programs with 
four guiding principle:

• Prepare students for both college and career;
• Provide comprehensive pathways that  
 combine challenging academic and  
 technical study;
• Ensure that programs lead to the full   
 range of postsecondary options; and,
• Expect accountability for learning and  
 earning.

Presenter: Gary Hoachlander, ConnectEd

The Aurora Project: A Partnership with Community 
Colleges to Increase the Number of Future Teachers 
of Mathematics and Science in Middle and Secondary 
Schools
Funded by ARCHES-ENLACE, the Aurora Project en-
courages community college students to become math-
ematics and science teachers through early classroom 
experience. About 100 freshmen at 14 community col-
leges  are taking a special course accompanied by a field 
experience in a local school.

Raising the Bar – For Relationships, Relevance, and 
Rigor
The ARCHES-ENLACE Stanislaus Regional Collaborative 
implemented a summer Algebra Academy to increase ac-
ademic rigor and heighten awareness about the relevance 
of a strong curriculum for postsecondary education. The 
collaborative focused on building relationships between 
teachers and students, public schools and higher educa-
tion, county offices, community and parent organizations, 
and local businesses.

College Readiness: Partnerships at Work to Improve 
Student Success
In an attempt to reduce the need for remediation, the 
California State University system, in collaboration with 
districts around the state, has implemented the Early 
Assessment Program to identify students who need 
intervention to improve their reading and mathematics 
skills. The Expository Reading and Writing Course is one 
example of a senior-year intervention option.

From Preschool to Law School: Collaborating with Pro-
fessional Schools to Increase Academic Achievement 
Along the Pipeline
Members of the McGeorge School of Law Pipeline Part-
nership describe an approach to increasing the diversity 
of the educational pipeline from preschool to professional 
school. The collaborative effort includes law school ad-
ministrators, students, and faculty within school districts, 
universities, law firms, the judicial system, and public 
service. 

A Case Study: Women of Color Leading High Schools
The case study looks at three school leaders to explore 
if women of color face unique challenges in assuming 
leadership roles in high schools.



                                                               
Four key components of a multi-grade pathway program were identified, including an academic core 
that meets admission requirements for the state’s public universities; a technical core that meets 
industry standards or certification criteria; work-based learning experience; and, support services 
such as supplementary instruction, counseling, and transportation.

One challenge is to provide a way for adequate class time to meet all course requirements for admis-
sion to the public universities while still fitting in the necessary technical curriculum. Today’s stu-
dents already struggle to complete all required units for graduation, particularly in California where 
most high schools have not adopted flexible scheduling. One approach to addressing this issue is to 
integrate academics into the technical courses to an extent that will qualify the class for certification 
as a college preperatory course. Another strategy is to ensure that academic courses include applied 
concepts and skills that reflect industry needs. Other approaches include giving students time for 
more classes by using block scheduling or a seven- or eight-period school day.

A variety of delivery strategies can be used to introduce multiple pathways. These strategies include 
academies and small learning communities within traditional high schools, high school “majors” 
that reflect industry opportunities, and magnet theme-based high schools.

To encourage schools to pursue multiple pathway options for students, ConnectEd has established 
eight priorities:

 1.   Advocate with legislators and policymakers to establish the multiple pathway 
    framework as a guide to education policy realignment.
 2.   Develop model pathway programs and curriculum that schools can implement.
 3.   Reform teacher credentialing processes to encourage more industry specialists to 
    become teachers.
 4.   Strengthen teacher preparation programs and professional development experiences.
 5.   Expand work-based learning opportunities.
 6.   Create more flexible school organization processes and scheduling.
 7.   Adapt school assessment and accountability to reflect career technical education.
 8.   Adjust school financing formulas to provide more funding for career technical education.
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PADRES PROMOTORES DE LA EDUCACIÓN: TAKING THE 
MESSAGE OF HIGHER EDUCATION TO ONE FAMILY AT A TIME

Presenters: Lobelia Martinez, Padres Promotores de la Educación, 
and Lilia Tanakeyowma, Santa Ana College

College Track Strategies for Improving College Access 
and Successful Completion Rates
College Track has been involved in developing successful 
strategies to support students for more than nine years. 
The program’s focus is not only to support students in 
completing high school and being accepted to college, 
but also to position them to graduate from college within 
four to five years.

NASA Explorer Schools Pre-Algebra (NESPA) and 
NASA Smart Skies
NASA Ames has developed two projects to support stu-
dents to master mathematics topics in middle school. The 
first project engages students in investigations based on 
NASA’s exploratory mission to other planets. The second 
project revolves around air traffic control simulations and 
distance-rate-time reasoning.

Evaluation Case Study: Evaluation Techniques for 
Classroom Practices to Show Student Achievement
This case study involved the Capistrano Collaborative 
Initiative Partnership and its professional development 
program to train teachers to use advanced data collection 
tools to assess student achievement and program effec-
tiveness.

The Blended Classroom: Academic and Career Techni-
cal Education (CTE) Course Pairing
Through the ARCHES-ENLACE Merced County Office 
of Education grant, the Course Pairing Project pairs CTE 
and academic courses to embed academic knowledge and 
skills in technical content. Relevance is added to the core 
academic curriculum through real-world opportunities 
for students to apply academics in meaningful ways.

Instructional Leadership Initiative: Collaborating to 
Improve Teaching and Student Achievement
Supported by the California Academic Partnership 
Program (CAPP), the Instructional Leadership Initiative 
serves three CAPP high schools. It focuses on departmen-
tal teams collaborating to design standards-based instruc-
tion and common assessments, to analyze student work, 
to set performance standards, to plan re-teaching, and to 
collect and analyze student performance data.

The Padres Promotores de la Educación is a 
model program of parental engagement that 
was adapted by the veteran education-orient-
ed Santa Ana Partnership from the local Latino 
Health Access organization. The concept, trans-
lated from the health world into the education 
arena, is to train parents to reach other parents 
to discuss the importance of education and the 
accessibility of college for all students.

The parent “promotores,” or promoters, ac-
tively link parents to school services and de-
liver informaton about higher education to 
the community. They employ non-traditional 
methods, such as making home visits, connect-
ing with existing neighborhood associations, 
and conducting informal dialogues (“pláticas”) 
about education. Because of their culturally 
sensitive approach, the promotores are often 
able to encourage attendance and participa-
tion by parents who might normally avoid for-
mal school functions. The small neighborhood 
meetings are particularly attractive to parents 
who may feel more self-assured in a group of 
their friends. 

Administered by Santa Ana College, the pro-
gram began in January 2001 and now involves 
nine middle schools and five comprehensive 
high schools in the Santa Ana Unified School 
District. The promotores are organized into 
teams of five to seven people who are led by 
two graduates from the original cohort of pro-
motores.

Each year, there are 40 promotores. To be se-
lected, a person must have a child enrolled in 
the school district and already be involved to 
some extent in their child’s school. After being recommended for the program by school administra-
tors or other key contacts, a prospective promotor attends an orientation session to learn about the 
program and the time commitment involved.
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After the orientation session, parents attend a four-day training that equips them to provide infor-
mation to other parents about public schools and colleges. They conclude their training by visiting 
nearby campuses to become familiar with the college environment. After graduating in a ceremony 
that their families are encouraged to attend, the promotores continue their training through monthly 
meetings. More than 200 promotores have been trained since the program began.

The lessons the promotores learn during the training help them answer five key questions that many 
parents have:

 1.     Why should I consider college for my children?
 2.     How can my children prepare for college?
 3.     What choices does he or she have?
 4.     How much does college cost?
 5.     What can I do to help him or her?

For example, many parents do not understand the report cards that their children bring home. 
Children may try to convince their parents that Cs and Ds are acceptable grades and may even tell 
their parents that  an F means “fantastic” or “fine.” By helping parents understand the significance 
of grades and to calculate a grade point average, the Padres Promotores give parents the necessary 
information to hold their children accountable for school performance. 

The program now has a curriculum that has been developed by parent participants to ensure that 
it remains parent-led and culturally appropriate. In addition, the promotores spread the “10 Com-
mandments for Parents.” These commandments focus on the need for parents to be involved in 
school, understand the actions that each child needs to take to succeed in school, and support the 
concept of college as affordable and accessible. 

Padres Promotores began with a grant from the W.W. Kellogg Foundation through the ENLACE 
Initiative. The expenditures to continue the program today -- which includes $160 monthly stipends 
for each promotor -- have been largely absorbed by the schools involved. 
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THE COMPACT FOR SUCCESS: THE EVIDENCE IS IN
Presenters: Lou Murillo and Janet Osterbye, 

San Diego State University

Making Expository Reading and Writing Beneficial: A 
Report from Four High Schools
Four high schools with CAPP grants have been focused 
on helping teachers prepare students to gain meaning 
from expository texts by identifying key skills for 
emphasis in 11th and 12th grade English classes. The goal 
is to increase the exemption of students from the English 
Placement Test, especially through completion of the 
Early Assessment Program.  

Redwood Area Algebra for All
An ARCHES-ENLACE regional collaborative led by the 
Sonoma County Office of Education created a student 
algebra tutorial project in two high schools as well as a 
public service campaign to emphasize the importance of 
algebra as the key to increasing the number of English 
Language Learners who complete college preparatory 
courses. Teachers and their instructional practices were 
supported by the development of professional learning 
communities.

The Midas Touch: California’s Vocational Education 
System Turns Toward Academics
Vocational education faces new challenges posed by 
globalization, the rapid advancement of new technologies, 
and increasing competition. California is beginning to 
respond to these challenges with a new approach that 
relies on partnerships, technology, and academics.

Some Early Lessons from the California High School 
Exit Examination
CAPP is funding a multi-year grant program for 10 
low-performing high schools to focus on improving 
the 10th grade CAHSEE pass rate, improving the rate 
for those students who retake the test after failing, and 
preparing more students for college admission. Much has 
been learned during the six years of financial support, 
including some promising practices that appear to make 
a difference for students and the importance of placing 
CAHSEE preparation in the larger context of improving 
overall instruction.

Family Involvement: What Do Parents Need to Know 
about College and When Do They Need to Know It?
A variety of national programs on family involvement 
can be mined to build a developmentally appropriate 
knowledge base to support parents at all stages of 
education. 

The Compact for Success is a model for 
university/district collaboration that has been 
used by San Diego State University and Sweet-
water Union High School District to increase 
preparation of students for college, access to 
higher education, and success in college. The 
Compact guarantees admission to San Diego 
State University for Sweetwater students who 
meet the following requirements:

• Enroll in the Compact by the 9th grade.
• Have a 3.0 GPA.
• Complete the course requirements
 for admission.
• Pass the Entry Level Mathematics 
 Placement Test and the English 
 Placement Test.
• Take the SAT or ACT test.

The Compact creates a rubric for preparation 
to enter college and succeed once there. By 
providing a guarantee, the Compact creates a 
culture of confidence that college is accessible 
for students who want to attend. Additionally, 
it provides a significant edge for students since 
San Diego State University receives about 
50,000 applications each year for approximate-
ly 4,000 openings.

The first class to participate in the Compact  
beginning in 7th grade entered San Diego State 
University in the fall of 2006. The difference in 
statistics between the years 2000 and 2006 are 
noteworthy:
• 99 percent increase in college 
 applications
• 95.6 percent increase in college 
 admissions
• 104 percent increase in college 
 enrollment
•	 192	percent	increase	in	proficiency	as				
	 demonstrated	by	tests.
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During	the	same	time	span,	the	high	school	district	grew	only	18	percent	which	indicates	that	popu-
lation	increase	by	itself	does	not	explain	the	dramatic	rise	in	statistics.

Under	 the	program,	 students	 receive	 comprehensive	 support	 from	7th	grade	 through	college	
graduation.	As	part	of	its	commitment,	the	Sweetwater	District	reformed	curriculum	to	focus	on	
college	readiness.	The	District	provides	comprehensive	college	counseling	to	both	students	and	
parents.	The	District	also	makes	sure	that	students	became	familiar	with	the	college	campus	envi-
ronment.

For	 its	 part,	 San	 Diego	 State	 University	 guarantees	 admission	 to	 students	 who	 met	 the	 criteria;	
creates	an	enriched	college	experience	that	includes	internships,	leadership	opportunities,	service	
learning,	honors	programs,	and	mentorships;	and,	provides	support	with	the	goal	of	graduation	in	
four	years.	

The	Compact	for	Success	includes	core	activities	keyed	to	each	year	of	school:

•	 7th	grade	–	Students	and	their	parents	are	bused	to	the	San	Diego	State	campus	for	a	tour.
•	 8th	grade	–	An	evening	presentation,	known	as	College:	Making It Happen,	for	students	and		 	
	 their	parents	describes	college	requirements,	various	university	systems,	and	financial	aid		 	
	 opportunities.
•	 9th	grade	–	Students	enroll	in	the	Compact	for	Success	and	make	individual	four-year	
	 plans	to	complete	the	requirements.
•	 10th	grade	–	Only	those	students	who	are	on	track	to	complete	requirements	are	invited	
	 to	a	full-day	campus	visit.
•	 11th	grade	–	An	assembly	with	eligible	students	reviews	the	requirements,	stresses	the	
	 importance	of	upcoming	tests,	and	celebrates	the	accomplishments	to	date.	

A	key	component	of	the	program’s	success	has	been	using	college	students	to	interact	with	middle	
school	students	and	encourage	 them	to	 take	part	 in	 the	Compact	 for	Success	and	prepare	 for	
college.	

The	Sweetwater	Education	Foundation,	which	was	created	to	provide	scholarships	for	students	with	
financial	needs,	has	raised	$500,000	for	each	graduating	class.	Students	who	meet	all	benchmarks	
and	who	submit	a	FAFSA	for	financial	aid	may	be	awarded	between	$2,000	and	$10,000	over	four	
years.	

In	addition	to	supporting	individual	students,	the	Sweetwater	District	has	seen	many	benefits.	Be-
cause	of	the	Compact	for	Success,	the	District	now	has	a	core	college	advisement	program	distric-
twide,	increased	consistency	in	the	implementation	of	programs,	and	the	spread	of	a	college-going 
culture.
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 BUILDING ON THE TERRIFIC TWOS: 
A P-16 ROAD MAP TO SUCCESS

Presenters: Julian Crocker, Brad Schultz and Shannon White Bond, all with the San Luis 
Obispo County Office of Education; and Margie Perez-Sesser, Cuesta College

Parent and Community Voices in Schooling 
Engagement Programs
The goal of this session was to highlight the importance 
of parent voices in creating, maintaining, and leading 
school, college, and community partnerships aimed at 
improving educational achievement for all students.

DREAMS: A Model for Leveraging Collaboration to 
Promote Student Success in Algebra
Funded by ARCHES-ENLACE, a collaborative effort 
between educators and businesses has developed a “six 
sigma” approach to empower teachers in supporting 
students to succeed in algebra. The approach focuses on 
specific learning goals within the time frame of summer 
school, with a facilitator guiding teachers to design 
lessons around the learning needs of their students.

Cal-PASS – Action-Based Research Across 
Educational Segments
Cal-PASS empowers faculty to examine regional 
intersegmental data to make meaningful changes to 
their instructional practices. Professional Learning 
Councils composed of discipline-specific, intersegmental 
faculty meet once a month to analyze and discuss data, to 
align curricula across educational sectors, and to explore 
new instructional strategies to improve student success.

Partnership Work is Not Easy: From Distinguished 
to Extraordinary!
San Bernardino educators described the Partnership for 
the Advancement of Student Success (PASS) P-16 Council 
and ways that it has transitioned from a focus on policy 
issues to transforming practices in the classroom.

Increasing Student Success in Algebra
The Sacramento Leading Education and Economic 
Development (LEED) Consortium, funded by ARCHES-
ENLACE, has focused on increasing student success in 
elementary algebra as a means of increasing the college-
going rate in the region. A collaborative lesson design 
strategy assists middle school, high school, and 
community college teachers in identifying and 
modifying particularly difficult concepts for 
students.

In San Luis Obispo County, the P-16 Coun-
cil was formed to establish priorities, commit 
resources, and advocate across institutional 
boundaries for a coordinated approach to im-
prove student achievement and eliminate the 
achievement gap. To fulfill this mission, the 
Council chose to begin with a single initiative 
and then add others over time.

Through an ARCHES-ENLACE grant, the first 
initiative selected was to ensure that all chil-
dren in San Luis Obispo county have access 
to a quality preschool experience. Preschool 
was selected because of the vast amount of 
research that demonstrates investing in early 
education reduces special education costs, de-
creases crime rates, increases self-confidence, 
improves reading and math skills, and en-
hances social and emotional skills. In addition, 
a high-quality preschool experience leads to 
higher graduation rates, fewer dropouts, and 
an increased college-going rate.

To create and implement the initiative, the P-
16 Council developed a checklist that includ-
ed identifying a chair person and task force 
members, choosing priorities, developing an 
asset inventory, and aligning resources. In ad-
dition, the task force developed assessment 
tools, reached out for technical assistance, es-
tablished communication systems, and devel-
oped momentum.

The strategy for the task force was to use “the 
flywheel effect” to gain momentum. The first 
step in this strategy is to attract believers (the 
task force), followed by building strength 
(through planning), demonstrating results 
(with a local plan), and building the brand (by 
spreading the word).
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Using two elementary schools that were in the first three deciles of the state Academic Performance 
Index (API), the task force found that 60 percent of all children were entering kindergarten hav-
ing completed a quality preschool experience in 2004-05. After raising awareness, establishing bet-
ter communications between educators, and focusing resources on kindergarten readiness, the task 
force found that the percentage had increased to 75 percent by 2006-07 – very close to the 80 percent 
goal set for 2007-08. Similarly, the task force measured improvements in the number of children 
enrolled in state preschool and First 5 programs as well as an increase in parent education participa-
tion.

In addition to making progress on goals specific to the preschool initiative, the P-16 Council identi-
fied several unintended benefits:

• An increase on the API and the Adequate Yearly Progress measures in neighborhood schools.
• Increased family involvement in neighborhood schools.
• An enhanced transition to kindergarten.
• Readiness for grant opportunities and future legislation for sustainability.

Because the task force model and flywheel momentum strategy had been effective, the P-16 Coun-
cil took the same approach with its second initiative that focused on math and science. The goals 
included recruiting and preparing well-qualified teachers in science and math; providing profes-
sional development opportunities for science and math teachers; engaging students in science and 
mathematics and encouraging them to consider science, technology, engineering and mathematics 
(STEM) careers; and, serving as a repository for, and disseminator of, best practices in science and 
mathematics education. Currently, a task force has been selected and a plan is under development.

To encourage involvement in both initiatives, the Council has made the task force process attractive 
by holding dinners, creating enjoyable activities, inviting engaging speakers, providing opportun-
ties to build natural alliances, and celebrating success. The Council expects to continue with its strat-
egy when it adds future initiatives, including addressing the needs of English Language Learners 
and improving high school completion rates.
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 CREATING COLLABORATIONS TO ACHIEVE CRITICAL GOALS:SCIENCE 
AND MATHEMATICS TEACHER RECRUITMENT AND RETENTION

Presenters: Joan Bissell, Office of the Chancellor, California State University; Catherine Creggan, 
Office of the Chancellor, California Community Colleges; Mary Falvey, California State University, 

Los Angeles; Marquita Grenot-Scheyer, California State University, Long Beach; Sue Parsons, 
Cerritos College; Debasree Raychaudhuri, California State University, Los Angeles; and Rafaela 

Santa Cruz, San Diego State University

The California State University/University of California 
Mathematics Diagnostic Testing Project: Increasing 
Student Preparation for College Mathematics
The Mathematics Diagnostic Testing Project is available 
to California schools at no charge. Services include devel-
oping and distributing readiness tests, scoring the tests 
and providing diagnostic reports of student and class 
results, and offering on-site consultation and professional 
development to assist mathematics departments in using  
the results.

Best Practices of Parent School Involvement Programs
This panel provided an overview of four parental school 
engagement programs. Among them were a statewide 
and regional trainer program; local community parent or-
ganizational efforts; and, specific parent service delivery 
initiatives.

The Southern Alameda County Regional Educational 
Alliance: Lessons from an Emerging Collaborative
Using an ARCHES-ENLACE grant, the Southern Alam-
eda County Regional Educational Alliance is designing 
professional development opportunities for educators to 
address the dismal passage rates of the region’s African 
American students on high-stakes standardized tests.

Bridge to Transfer: An Intersegmental Educational 
Student Pipeline
The Educational Partnership Center at the University 
of California, Santa Cruz, houses the Transfer Partner-
ship Program to increase transfer rates from community 
colleges to the University of California as well as several 
Academic Preparation Programs that assist high school 
students in preparing for a postsecondary education. The 
goal is a more seamless process to facilitate the transition 
from high school to community college and, ultimately, to 
the University of California

Ventura County Regional P-16 Council: Our Pipeline 
is Leaking…But Where?
Through an ARCHES-ENLACE grant, this collaborative 
has been analyzing data from its various members to 
identify the leakage points in the educational pipeline as 
a precursor to developing a plan to address educational 
issues in the region.

The California State University System has cre-
ated a Math and Science Teacher Initiative. The 
goal of this initiative is to double production 
of math and science teachers from 750 to 1,500 
annually by 2009-10. In the first two and a half 
years of the initiative, campuses in this system 
saw the number rise to 1,057, a 37.6 percent in-
crease. 

The initiative is based on several strategies: 
comprehensive recuritment, new credential 
pathways, Internet-supported instruction, col-
laboration with community colleges, financial 
support and incentives, partnerships with fed-
eral laboratories and industry, and the expan-
sion of effective approaches as demonstrated 
by evaluations. 

Collaboration is a central feature of making 
the initiative effective. For example, early re-
cruitment entails close partnerships with high 
schools and community colleges that begins 
with active encouragement of secondary stu-
dents to pursue teaching careers in these fields. 
New credential pathways, such as blended un-
dergraduate programs, require close campus 
science and education partnerships.

In addition, collaboration with community 
colleges is essential since approximately 55 
percent of future math and science teachers 
begin their postsecondary education there. 
Entered into in 2006, the Memorandum of 
Understanding between the California Com-
munity Colleges and the California State 
University is a significant component of this  
long-term approach to increasing the number 
of math and science teachers.
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New partnerships with federal laboratories and industry are being tested as part of this initiative. 
These partnerships involve creating paid summer opportunities for pre-service and practicing 
teachers in leading national laboratories. The intent is to make science and math teaching a career 
with added attractiveness through paid summer opportunities to participate in current research in a 
presitigous lab. The goal is to have such opportunities also available to community college transfer 
students.

The California State University is offering financial support in the form of Assumption Program of 
Loans for Education (APLE) student loan forgiveness. Each year, campuses in the system make ap-
proximately 4,000 APLE awards. Math and science teacher candidates can receive up to $19,000 in 
loan payback by teaching in a public school for four years. Moreover, campuses have been effective 
in securing federal National Science Foundation Noyce Scholarship awards which provide $10,000 
for each of two years of undergraduate and/or credential preparation.

Based on evaluations of the programs under the Math and Science Teacher Initiative, five progams 
have been selected for expansion. A hands-on laboratory in which undergraduates are attracted 
to science teaching as they teach public school students on the Chico campus; a foundational level 
math credential program with online support at Fullerton; a transfer program that aligns science 
and math programs between the Los Angeles campus and Pasadena City College; a partnership 
between San Diego State University, Southwestern College and Sweetwater high schools that places 
community college students as tutors in high schools; and, a blended undergraduate program for 
chemistry at Cal Poly, San Luis Obispo.
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Almost a decade ago, the first California P-16 Collaboration and Student Success Conference brought 
attendees together to focus on education as an endeavor that required the best efforts of everyone 
involved without regard to their place in the education pipeline. Then it was a new, fresh idea: col-
laboration across institutional lines to address the most intransigent problems that were holding 
back California’s students.

Today the concept is just as compelling, although no longer new. Collaboration is a widely accepted 
strategy. Many initiatives across the state demonstrate the commitment that individuals and organi-
zations are willing to make to improve educational opportunities for all of the state’s children.

With ARCHES in place to provide a support network and a vibrant communications channel be-
tween existing and prospective collaboratives, educators around the state are more focused than 
ever on student success. A key goal is to close the achievement gap that continues to persist, even as 
many schools improve and student learning is strengthened.

The annual conference at California State University, Long Beach is an important vehicle to present 
best practices, document effective strategies, and celebrate each incremental success that makes a 
difference in the lives of students. This report provides some insight into the many efforts occuring 
presently throughout California. We look forward to continuing the momentum at the next confer-
ence in June 2008.  

CONCLUSION
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